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Abstract 
Evaluation has become such a common dimension as well as a compulsory one of our professional activity. Being a 
practice on which the general state of the institution and each individual’s depend, the way in which evaluation is 
conceived and practice has also become essential. Researchers have dealt with the visible side of evaluation – as if 
this were everything – and they systematically overlooked its invisible side, an area that, in fact, determines its whole 
device of conception and mechanism of implementation. The present study aims to show that any evaluator has got 
and operates with a grid concept that provides the foundation, the guidance and the legitimacy of his evaluation (a 
concept of which he himself is more or less aware). From this point forward, the paper accounts for the constraints 
imposed by this unseen side on any human evaluation and the evaluator’s partial appreciation, as undoubtedly valid, 
is not sustained (sometimes being even dangerous).  
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1. Introduction 
We live the times of internal and/or external evaluations. They tend to become permanent, such a 
common and yet compulsory dimension of our work.  
The educational establishment by all means makes no exception. In the same way, the institution is 
subjected to evaluation by external institutions, the same as it subjects its own teachers and students to 
regular and compulsory evaluations. Moreover, due to its frequency and requirements, the phenomenon 
of evaluation seems to have intensified. 
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2. Problem statement 
As long as the evaluation is more often put into practice and (more often) trusted, we can understand 
that it has become an extremely important practice for the good management of a group or of an 
individual. Most of the times, the evaluation has a timely role. It warns us against and it prevents us from 
mediocrity, improvisation, routine, inertia, and imposition, and it provides directions of improvement 
whenever during our evaluation we may not foresee our progress or we simply do not search for any 
progress. The evaluation stimulates us and (from the outside) it organises our activity as individuals. To 
the same extent, it relates us to certain norms, standards, requesting a high level of (self)exigency and 
(from the outside) it brings about adequate approaches with a view to achieving them. 
As long as evaluation is bounded between reasonable limits and it is conceived of as a possible 
mechanism among others and together with the others (such as, cooperation, dialogue, empathy, patience, 
mutual assistance, trust in the potential of the evaluated individual, trial and error), as long as it is 
accepted by the evaluated individual as a factor of galvanizing/supporting his professional life; in short, 
as long as evaluation represents a means and  not  an  aim  in  itself  (for  the  evaluator),  we  can  count  –  
slightly hesitantly - on its constructive, efficient, and timely function. 
However, evaluation can be – under certain circumstances and for certain people – inhibitory or – 
simply – deconstructive. It may induce (strong) fear, lack of safety, rejection. Instead of stimulating the 
personality and the good development of the activity of the evaluated individual, it may discourage him 
and face him with disappointment, distrust, delay. The (closer or farther) perspective of the evaluation 
may deteriorate the (positive) motivation of the work or it may even destroy, it may turn people into 
docile employees, dependent upon the imposed system of norms and standards. 
Thus, institutions may influence a lot the moulding of people’s characters. “They – as B. Russel argues 
(2002) – may encourage the spirit of adventure and the hope or the need for safety” (p.13); “they may 
open up people’s minds towards new grand possibilities or they may close them for anything else but the 
risk  of  who knows which  obscure  adversity”  (idem, p.14). Therefore, the famous British thinker claims 
that the institutions might aim at freedom and generosity, and not at “constraints and embarrassing 
regulations” (idem, p. 15), at the complete manifestation of each employee’s potential, and not at its 
obstruction and direction. It is understood that it is very important the way in which evaluation is 
conceived of and put into practice.
It is clear that whenever we deal with evaluation issues and we aim at understanding its “autonomy 
and physiology”, it is necessary to focus on its (visible) elements such as dimensions, stages, functions, 
strategies, methods, instruments, as well as on their relationship, with a view to meeting certain 
psychological-pedagogical requirements regarding students’ specific features, on the types of evaluation 
and their impact upon learning, on criteria, as well as on the errors that may, voluntarily or involuntarily, 
appear during the evaluation process. Furthermore, one cannot overlook the consequences of the 
evaluation in the case of teacher-student relationship, student-student or parent-student. 
3. Discussions and Proposals 
We believe however that all the above-mentioned issues and many others that have been omitted and 
are related to the evaluation process disguise or divert the (superficial, most of the times) attention from 
what is (and has always been) the fundamental element from the shadow. It is that element which 
supports the whole issue of evaluation, in general (and on which this is founded), and the educational 
assessment in particular. 
In the case of one or another field subjected to evaluation, everything starts from the conceiver. This 
may be an individual or a group of individuals (consisting of a larger or smaller number of people, experts 
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in the field, who negotiate their standpoints aiming to achieve consensus and a common decision). The 
conceiver resembles the legislator. He develops and imposes a concept, which we named the grid 
concept, which founds, guides and legitimates the evaluation process in a certain field. The whole system 
of norms, standards and criteria is founded upon this concept and derives from it. The institutions’ and 
the people’s fate, evolution and success/failure of the institutions will finally depend on it. 
We consider that the unseen side and the key of the whole issue of evaluation are represented by the 
grid concept, in which the evaluator believes and therefore he employs. The grid concept represents the 
solid foundation of the evaluation act. All the evaluator’s decisions are based on this concept. It expresses 
the evaluator’s opinion of what is valuable and important in the field and it leads to the development of a 
criterion or of a set of criteria that assess someone’s performance. This view will interfere between the 
evaluator and the evaluated individual all the time. 
Assimilated to a larger or lower extent, the grid concept is a pattern that the evaluator imposes as 
paramount in the field of activity and upon the professional/scientific community. Those who work in the 
field or the members of the respective community must obey it. If they disobey or disregard it, they 
receive a warning, whereas in the case of unfulfillment, they are labeled as incompetent, incapable, 
unsuitable.  
As long as it becomes the unique reference point of the assessment in a certain field,  of  a  certain
activity, of a certain individual’s performance or that of a certain group of individuals – by means of the 
unconditional implementation of the grid concept – we face, in fact, an imposition, a constraint, that is 
intolerance. We face the evaluator’s claim to depict the whole variety/diversity and complexity of the 
particular situations from the field or of the activities he evaluates. 
However, no matter how much it might be claimed, the grid concept is not and it will never be 
exhaustive. Exhaustivity does not deal with the human condition, but with the human arrogance. The 
same as in the case of any concept, the grid concept has its own limits and (whether we admit it or not) it 
will always remain limited. It cannot and will not depict the entire complexity of the events, acts, 
products, creations it evaluates. 
Therefore, there will always be an area, a larger or a smaller number of events, acts, products, 
creations (unpredictable and original) that have been and will be overlooked by the conceiver. There will 
always be something beyond the bounds and boundless. Nevertheless, due to his grid concept, the 
evaluator claims that there is nothing left, that his paramount and unquestionable (and, therefore, 
invincible) vision may account for the value, quality or performances in a (certain) field or of the 
members of a professional/scientific community. 
On the one hand, this concept prevents the evaluated individuals from expressing the entire richness of 
their spirituality, the opportunity to exert their initiative, to express their personality beyond the limits of 
the paramount concept; on the other hand, its implementation separates (or it claims to separate 
“objectively”) the significant from the insignificant, performance from inefficiency, what remains and 
what leaves, what is worth following and what is to be avoided. 
The grid concept is the proof and a means of ((un)declared) coercion. Under the pretense (well-
grounded, most of the times) of quality preserving, of excellent performance stimulation, of imposition 
and false performance disclosure, the authority of evaluation increases and, through it, the authority of a 
certain grid concept, specific for a certain evaluator, invoked as legitimate at a certain moment and by a 
certain institution (the result of certain interests). 
Trying to avoid (or to prevent) certain (real) risks, we engender (as it always happens) others; among 
them, the risk of suppressing creation, individuality (manifested beyond the area covered by the grid 
concept), creativity, spontaneity or that of stimulating opportunism, obedience, formality, of weakening 
the “pièce de résistance” of the evaluator’s spirit of self-determination. Thus, there may be kept under 
scrutiny the independence in thinking, the fervor of the creative genius, the restless imagination and the 
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anxiety of reflection. Such risks would not mean a “Byzantine immobility”, as B. Russel (2002: 16) calls 
it, but the constraint of a direction, of a flow of thinking, towards the foundation of a masterpiece, towards 
the stimulation of a set of options and decisions. 
Under such circumstances, by means of his grid concept, the evaluator finally imposes the flow, the 
extent and the degree of originality of the performances/activities of most of the people (under evaluation) 
from a certain field or part of a certain type of professional community. He increases the fear, the worry 
and the concern, rather than the spirit and free development of each potential; he conceives some invisible 
cages, rather than spaces of intellectual human-cognitive exploitation and adventure. 
Continuously threatened with evaluation, the individual changes his concern from (responsible and 
unconstrained) self-manifestation to (immediate) approval, from self-determination to dependency, from 
the depths of his own horizon of existence to the requirements and criteria of (official/institutional) 
recognition.  
Therefore, the whole edifice of evaluation (together with its strategies, methods, techniques, 
instruments) is founded on the grid concept. It derives from the professional experience provided to the 
author by his rich knowledge in the field and from the general way of thinking and acting under the 
circumstances of incomplete information flow. 
a. According to the first source, the evaluator may find himself in the following two hypostases: the 
first is the one in which he claims that any instance of evaluation (from his professional/scientific field) 
can be founded upon his experience and knowledge. His grid concept depicts all necessary and sufficient 
elements in the given area of creation and activity; therefore, it represents a solid and relevant basis for 
evaluation in his field of specialization. 
The second hypostasis is the one according to which, as a result of his experience and knowledge, he 
has reached the awareness (and he owns the awareness) of being a limited and fallible individual, who – 
no matter how hard he might try – is not able to assess everything. Therefore, he finally understands the 
fact that – no matter how hard he might try – his grid concept is (and will always be) relative. That is why 
he believes that his evaluation is and will always be imperfect and he will focus (also) upon some 
valuable aspects of the individual’s activity that may be overlooked by his grid concept. Moreover, the 
evaluator realizes that the field and/or the type of activity under scrutiny evolve/expand continuously, 
whereas his grid concept remains the same, self-sufficient, immobile, and narrower. Therefore, his act of 
evaluation involves an inherent and welcome limitation. 
b. As regards the general way of thinking and acting under the circumstances of incomplete 
information flow, the evaluator can face two situations: the Mediocristan or the Extremistan, as N. N. 
Taleb (2009) calls them. 
Generally speaking, we, people, the Professor from New York University admits, “are thirsty for rules, 
because we must diminish the size of our problems so that they should fit our head. Or, unfortunately, so 
as to crumb them into our head. The higher the degree of fortuitous information is, the larger its size and 
the more difficult to synthesize” and to correlate. 
Therefore, the condition that makes us simplify things “determines us to believe that the world is less 
fortuitous than in reality” (2009: 97). Just like any man that lacks special cognitive, superhuman 
ambitions, the evaluator tends to hide from the fortuitous information that characterizes the domain to be 
evaluated. As a rule, he places himself (because he cannot imagine a different way) in the area of 
mediocristan.  
According to N.N.Taleb’s opinion, the Mediocristan “is where we must bear the tyranny of the group, 
of the routine, of the obvious and of the predictable” (p. 62). It is the (cognitive) province dominated by 
mediocrity, with little success and extreme failure. “No peculiar observation can significantly affect the 
whole” (p. 339), the element does not engender major changes in the cognitive-attitudinal territory. 
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From this point of view, Gauss’s Bell relies on the Mediocristan. The main idea of this theory is that 
“most observations fall within the area of mediocrity, of the average, whereas the probability of a 
deviation decreases faster (exponential) while we depart from the average” (p. 285). Thinking (and 
analysing) in Gauss’s terms, we overlook isolated cases. 
The Gaussian way of thinking, looking and evaluating things, events, people starts by focusing upon 
the usual, the common knowledge and not upon the exceptions, the isolated cases; thus, the unexpected, 
the unknown is eliminated. 
Within the Mediocristan, unique surprising appearances are cast out. The one who finds himself within 
this province has got the false impression that his cognitive instrument – in our case, the grid concept – is 
able to retrieve the uncertainty, the unpredictable, the unprecedented. 
No matter how unusual it might seem, the way of thinking and evaluating within the Mediocristan is 
not unique and exclusive. There is another way which has as a starting point the extraordinary, the 
uniqueness, the exception and treats the usual as subordinate (Taleb, 2009: 270). Thus, the ubiquity of the 
Gaussian curve “is not a feature of the world, but an issue occurring in our mind, springing from the way 
we perceive the world” (p. 286). 
The other way of thinking and evaluating may occur within the area of the Extremistan. This is “the 
place where we are subjected to the tyranny of the singular, of the accidental, of the unpredictable and of 
the unforeseeable” (p. 62). In this province, “a unique element can have a disproportionate influence over 
the whole”. Here major changes may occur any time, appearances that have not been prepared 
beforehand. These are events of slight likelihood and with a significant impact upon the following 
development of the activity and on the evaluation of a certain professional field. What we learned in the 
past and according to which we may evaluate the present and the future may prove terribly disappointing, 
if not too limited and too risky. 
4. Conclusions and suggestions 
Researching the evaluation field leads us to the conclusion that evaluation is always limited. Its 
validations are relative. Evaluators tend to show and arrogant behaviour from the cognitive point of view, 
pretending that their evaluation is infallible. The evaluator’s prudence and honesty represent signs of his 
professional maturity. Therefore, we recommend to the evaluator: awareness of his own scientific and 
cultural limits; the sincere openness to understanding others’ ideas and perspective; understanding the 
fact that evaluation is a state of dialogue;  the fundamental intention of encouraging the evaluated one in 
order to keep on working; stimulated the self exigency of the evaluated person.  
In general, original ideas were not framed in the applied grid concepts and in the imposed criteria 
(Amabile, 1997). Consequently, as limited human beings, we should fulfil our lives taking care not to 
evaluate one each other, but allowing each of us to express according to his individuality, spirituality, 
inner beauty, once we fortify the responsibility of our own evaluation.  
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